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OBJECTIVES

 Evaluate the purpose of the presence initiative 
series and its general content 

 Apply key concepts from the presentation when 
working with students, faculty, and staff – online 
and in daily interactions

***Please Note: Examples and applications are aligned with the Canvas Platform. Opportunities may vary with 
other learning platforms. ***



PRE-PRESENTATION THOUGHTS
• What is social presence?
• What is cognitive presence?
• What is teaching presence? 






COMMUNITY OF INQUIRY
Why Instructor Presence?
(Cognitive, Social, Teaching)

• Improve retention and success; Increase satisfaction (Carr, 2000) 
• Improve persistence and Increase the perceptions of instructor 

psychological support  (Shelton, 2003; Roberts & Styron, 2010).
• Increase feelings if belonging (Gunawardena & Zittle, 1997; Hart, 

2012, p.1)
• Support the need for “human connection” (Lieberman, 2013).



LET’S REVIEW SOCIAL PRESENCE! 



WHAT DOES IT MEAN TO BE 
SOCIALLY PRESENT?

• Social Presence is building a supportive learning community, providing a 
venue for communication within a trusted environment where students can 
express individual identities and establish social relationships (Garrison, 
Anderson, & Archer, 2000). 

• Engagement is an important element of social presence. Students should 
want to engage with the instructor, content, and each other. Interacting in 
these ways can help create a sense of belonging in a vibrant learning 
community. 

• Social Presence requires a welcoming setting: allowing risk-free expression, 
drawing in participants, encouraging collaboration, establishing instructor 
presence, engaging in supportive contact and interactions.



WHAT ARE THE GOALS OF SOCIAL 
PRESENCE?

Be real with your students.  Let them know who you are. This will help build 
trusting relationships.

1) Develop a perception of community

2) Develop trust

3) Project yourself as a real person
- I am real. I am a mother, a wife, a sister, 

and a daughter. 
- Personal sharing helps students 
develop a  sense of trust in and 
connection with an instructor. 
This is foundational for cultivating the 
social presence needed for healthy and productive learning. 



WHY IS SOCIAL PRESENCE 
IMPORTANT?

1) Reduces feelings of isolation  
2) Improves retention rates 
3) Improves academic performance and 
4) Increases self efficacy  

(Bing, n.d.)



Students’ feeling of isolation is a factor in retention, academic success, and 
on-line learning efficacy development
Audio or video feedback in the gradebook can also support this. 

USE CANVAS TO CREATE VIDEO

USE SCREENCAST-O-MATIC TO CREATE 
VIDEO

TRY VOKIS AND ANIMATION









HUMOR, ENCOURAGEMENT, AND PERSONAL SHARING

(Coverly, 2012)

(Confucius, n.d.)



There are many fun ways to increase social presence 
in your courses. Think out of the box.

LinkedIn

Twitter



WHAT IS COGNITIVE PRESENCE? 
Cognitive presence is “the extent to which the 
participants in any particular configuration of a 
Community of Inquiry are able to construct meaning 
through sustained communication” (Garrison, 
Anderson, & Archer, 2000, p. 89).



Digging deeper into the content takes both parties, but the 
instructor must take that step to encourage this behavior. 

PROMOTING A COMMUNITY OF INQUIRY:  
Creating an environment that fosters intellectual 

curiosity, critical thinking, and creativity, 
encouraging students to explore and participate



BEST PRACTICES

• Encourage thought and reflection
• Ensure understanding
• Share relevant knowledge
• Confirm meeting of outcomes
• Encourage integration
• Go beyond “checking boxes”!



PROMOTING A COI
SHARING RESOURCES:  Identifying resources that may 
be useful to the development of scholarly skills (thinking, 
writing, etc.)
PROVIDING TIPS:  Sharing tips/tricks to assist students 
in meeting expectations/completing assignments
DRAWING CONNECTIONS:  Pointing out connections 
between course concepts and practical applications, 
world events, etc.
TYING UP LOOSE ENDS:  Recapping, clarifying 
misconceptions, building on progress in the course



Class: GRADES ARE POSTED!
You will note that some of my feedback is in the form of a question…  I hope that you consider these 
points, as the goal is to stretch your thinking on the material we covered this week.  If you find that 
you aren’t able to answer these questions, or if you have any other concerns regarding comments 
on your work, send me an email!  I’d love to discuss this further with you.  
I noticed several common issues in the papers.  Here are some tips to improve for next week!
1. Avoid direct quotes. Instead, paraphrase!  See this helpful guide:                              

https://awc.ashford.edu/ap-guidelines-for-paraphrasing-sources.html

2. Use scholarly sources.  What is a scholarly source?  See this helpful guide:  
https://bridgepoint.equella.ecollege.com/curriculum/file/b2d6fb25-629e-42e1-a13e-
43bf67043c8a/1/Scholarly,%20Peer%20Reviewed,%20and%20Other%20Credible%20Sources.docx

3. Integrate your research  smoothly.  How?  See this helpful guide:  
https://bridgepoint.equella.ecollege.com/curriculum/file/5408ee9b-e793-44d5-8a4d-
e54bc6e72f74/1/Integrating%20Research.zip/story.html, https://awc.ashford.edu/cd-in-text-citation-guide.html

Many of you probably saw this news story, which surfaced the day after you submitted your 
assignment on this topic:  

What a great example of our course content!  Toward the end of the report, the journalist 
interviews an expert in the field who mentions the concepts you discussed in your papers.  Check it 
out!
As you’ve probably noticed by now, Week 2 builds on the material we covered in Week 1.  Instead 
of theory, we now consider research.  Note that theoretical perspective will drive the direction 
and interpretation of the research on any given topic for the remainder of the course, so it’s 
important to keep in mind the various frameworks you outlined in your Week 1 papers as 
we move forward!

~Professor Ashford

https://awc.ashford.edu/ap-guidelines-for-paraphrasing-sources.html
https://bridgepoint.equella.ecollege.com/curriculum/file/b2d6fb25-629e-42e1-a13e-43bf67043c8a/1/Scholarly,%20Peer%20Reviewed,%20and%20Other%20Credible%20Sources.docx
https://bridgepoint.equella.ecollege.com/curriculum/file/5408ee9b-e793-44d5-8a4d-e54bc6e72f74/1/Integrating%20Research.zip/story.html
https://awc.ashford.edu/cd-in-text-citation-guide.html


WHAT ABOUT TEACHING PRESENCE? 









Are you citing your sources?
Hi [Student Name] and class:

Thank you for getting our last forum off to a great start! Can you believe this is week 5? You make excellent points regarding 
language barriers, gaps in health or health challenges, and difficulties finding good employment. Indeed, all of these challenges can 
lead to distress within the individual and his or her family.

As discussed this week, workplace stress is real. I am sure each of us has experienced occupational stress before at some point or 
another. It is common to think of workplace distress when overworked but many other reasons can contribute to workplace-related 
stress, such as lack of authority or leadership, employee-colleague(s) and/or employee-supervisor(s) relationships, the corporate 
culture, lack of opportunity to advance, etcetera. Unfortunately, occupational distress can lead to absenteeism, sickness, high 
turnover, lack of motivation, lack of decision-making, overtime, and more (Ellis, 2017).

Based on the research by Ellis (see attached), which interventions are recommended (can you name three, please)? Why should 
managers carefully assess their teams for signs of distress?

Courtney and Peers: Have you ever experienced distress in the workplace? If so, can you please tell us the reason(s) for these 
feelings? Assume you were a manager, which strategy/strategies would you implement to prevent or minimize workplace-related 
distress?

Thank you for sharing your thoughts! Have a wonderful day and upcoming weekend-

[Instructor Name]

References

Ellis, P. (2017). The impact of stress on the team and how to manage it. Wounds UK, 13(1), 54.

Attachment: Week 5_Ellis_the impact of stress.pdf



Hi Lori: 
Fine work assessing your stress responses to 
current stressors. The sources you used to 
support your arguments are valid. All 
citations and references must adhere to APA 
formatting standards. Just note that you can 
use the CDC (Organization Name) in place of 
the author's name. Remember that the 
Greenberg citation was missing. Please visit 
your AU Writing Center for more helpful 
resources. Here is the link to an excellent 
check-list to help with formatting: 
https://awc.ashford.edu/cd-apa-
checklist.html but please also visit your AU 
Writing Center for more helpful resources. 
Keep up the detailed peer replies over the 
upcoming weeks! Be sure the guided 
response prompt is fully addressed in future 
peer replies (link). Thanks for responding to 
my follow-up question as well! Don’t hesitate 
to reach out with any questions or concerns! 
Are you ready for the discussion in week 2? 
Have a great day, 
[Instructor Name]



WHY WE DO IT? 



THE STUDENT EXPERIENCE
“ I cannot believe how 

much I am going to 
miss my instructors. 
They taught me so 
much about myself 
and about achieving 

my goals.”

“ I would have never 
made it without 

caring and engaged 
faculty at Ashford.”



“ I am so proud of Jane 
sticking it out until the 
end. She had a lot going 
on in her life, but she 
pushed through.”

“Proving good quality 
feedback in the 

classroom really makes a 
difference.”

“I love supporting these 
students. I am really 

helping to change their 
lives.”

“Look at all of the 
success stories. 

Being fully engaged 
in the classroom 

sure makes a 
difference.”

Improved Instructor 
Experiences



SURVEY OUTCOMES…
Pre- Module Survey Post- Final Module Survey
Survey Responses: 299 
(353 in CoHHSS)  or 
about 85% 289 or about 82%

Goals for Participation 
Social, Cognitive, and 
Teaching Presence 
Challenges

Social, Cognitive, and 
Teaching Presence 
Challenges

Confidence with 
Application of Content

Confidence with 
Application of Content
Ideal Level of Instructor 
Presence

Self-rated Instructor 
Presence Level
Instructor Take-Aways
Teaching Enjoyment
Relationships outside of 
the Classroom
Was it worth the time? 



…for increasing instructor presence in day-to-day university-wide 
interactions: 

 See the potential in students and colleagues 
 Value unique abilities and recognize unique needs
 Ensure well-balanced feedback (“sandwich” method)
 Going the extra mile is worthwhile (e.g., reaching out to 

students to check in on their well-being and progress, 
offering extra help). 

 Don’t be afraid to try a new approach or tool
 Establish or enhance relationships with course leads, 

program chairs, and other university staff
 Communicate your needs/questions



WE 
WANT 
YOUR
INPUT! 

Please 
share an 
example….

Given the information presented today, 
which strategies will you apply?  

Already applying Instructor Presence 
Strategies?

What changes have you noticed in your classroom 
(self and/or students), in response to increased 
presence in your courses?



QUESTIONS & CONTACT
Dr. Sandra Rebeor –
Sandra.Rebeor@ashford.edu
Dr. Michelle Rosser-Majors –
Michelle.Majors@ashford.edu
Dr. Christine McMahon –
Christine.McMahon@ashford.edu
Dr. Stephanie Anderson –
Stephanie.Anderson@ashford.edu
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